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This paper is based on a talk given at the IATEFL Learning Technologies SIG conference in Chennai in August, 2007. Prior to the conference I wandered the streets of Chennai and looked for clues that what I was to present at the conference may have some meaning for the residents of Chennai. Aside from the occasional sighting of an Internet café and billboards advertising mobile phones those points of intersection were hard to find. But I found solace in the English language print media. In the course of a few days I saw articles promoting a Tamil bloggers’ conference to promote the cause of blogging in Tamil, and another detailing the Massachusetts Institute of Technology Open Courseware Initiative. So I was able to find confirmation that there were things happening in Chennai that connected with the focus of my presentation. 

The day before the conference a man stopped me on the street and asked why I was in Chennai. When I told him why he said, ‘Oh, you’ve got to help me.’ His interest was  medicinal plants and he knew that the only way that he could progress his knowledge in this field was via the Internet, and he resented the fact that he couldn’t get access to the Internet apart from Internet cafés at rates he couldn’t afford.

The presentation began with a short video called “Did You Know?” (1) to illustrate the changing nature of the world and the role of China and India in that change.  Many are already calling this the Asian century. (2) This video also illustrates the participatory nature of the new media on the Internet. When you find material on the Internet you may assume that the person who posted it is actually its author/creator. But this is not always the case. The creator of “Did You Know?” is Karl Fisch, a high school teacher in the US.  He made the video for parents of the children he taught at a school in Colorado to give them an appreciation of how the world was changing. The son of a colleague of Karl Fisch saw the video and uploaded it to YouTube in March, 2007. By August there were several adaptations of that video on YouTube that had already been viewed several hundred thousand times - all because someone decided to make a video for a group of parents and someone else thought it was worth sharing with the global community via YouTube.  Participatory media in action.
There are several issues here that you could raise with students in a language class.  Firstly, how do you verify that the person who put the video on the Internet is in fact the author? You have the ability to communicate with the person who uploaded the video (they may or may not respond), and often it is actually the creator, so you are able to communicate directly with the source of the content. Also, further illustrating the participatory aspect of new media, when you upload content to the Web 2.0 Internet you can invite comments from other users and discussions can ensue about that content and the issues that it raises.

1) Did You Know? http://www.youtube.com/watch?v=65wE6yFYgP8 

Redefining the Culture

When we walk into a library to look for references on a particular topic we may make use of the Dewey system, a system of categorising information that has been organised for us to make it easier to find the books and resources we want to locate. Presently what is happening on the Internet is that the average citizen is uploading realms of content and there’s no Dewey system to organise and categorise it. (2) 

On the production side of the Internet, when you’re creating and uploading content it’s important to tag that content. This is the flipside of searching for resources on Google.  When you do a Google search you enter key words to turn up, hopefully, the content that you want.  But it’s only going to turn it up if it’s been tagged appropriately, or at least in a way that you might assume it may have been tagged. If for example I tag an article about a Volkswagen with the word ‘Manchuria’ and upload it to the Internet, someone else at a later date may enter the key word ‘Manchuria’ when they want articles about Manchuria, and my article about a Volkswagen would turn up. Not very useful. Tagging content is an aspect of new, digital, literacy.  If your students are generating their own content and uploading it to the web, or if you’re uploading your own content as teachers, tag that content appropriately. Initiating discussions with students about how content has been or could be tagged is aiding them in the acquisition of an important literacy skill for the digital age.  We need to learn how to refine tags so that we are able to relocate the content we have uploaded, and so that it classifies the information in a way that starts to ‘self-organise’ the miscellany being generated by Internet users. This phenomenon of the redefinition of knowledge and information using tags is called folksonomy. (3)
Who owns Internet Content?
Sometime in 2007 a thirteen-year-old Korean boy decided to upload his arrangement of Pachobel’s Canon to the Internet. I took that same version of Pachobel’s Canon and used it as a musical backdrop in my own digital story and consequently joined the tide of people across the world who illegally take other people’s content and put it on the Net.  On 31st December 2007 that boy’s YouTube video had been watched by thirty-four and a half million people. (4)  Ninety thousand people had left comments, and even taking into account that a lot of those comments and views are probably his friends’ and family’s, it is still likely that more than the entire population of whole nations has watched that video.  And it is an interesting fact of contemporary life that we can compare the impact of an individual’s Internet activity in terms of the populations of whole countries, such is its global reach. 
2)  David Weinberger: Everything is Miscellaneous  
3) http://en.wikipedia.org/wiki/Folksonomy 
4) Pachobel’s Canon http://www.youtube.com/watch?v=QjA5faZF1A8

What are the implications of this kind of behaviour in terms of copyright? In short it’s challenging an model of copyright in the Western world that has been built up over two hundred years, and now the tools for cutting, copying, pasting, remixing and repurposing content are just so easy that citizens of the planet are doing it en masse and it’s very difficult to stop.  No amount of legislation is ever going to stop what’s happening across the world. (5) In fact, it’s not a question of stopping it; it’s about developing new models of business that cope with the revolution that’s going on. (6) And I don’t use the word revolution lightly.

Educators – language educators, educators of any persuasion – need to know about this revolution because its impact is profound. The effects of Web 2.0, the new read/write web, are rapidly changing the world in ways we have not seen the like of before.  In 2007 Andrew Keen released his book, The cult of the amateur:  how today’s internet is killing our culture. Though Keen himself is the first to admit that the book has its shortcomings, this book had to be written. Keen argues that when people do something like the young man from Korea -  take someone else’s music and re-engineer it, turn a classical music piece into a rock piece, and put it onto the Internet, that they are killing the culture.  Or are we rather, rewriting the culture?  
Disintermediation

Disintermediation is the word used to describe the decline of the gatekeepers of content that has accompanied the democratisation of content with the growth of the Internet.  In pre-Internet days we could trust that if we bought a book that book had been reviewed, assessed, and evaluated by a team of experts who adjudged it fit to be published.  This all occurred before it got published.  As Stephen Downes says so eloquently and so simply, ‘The world has changed in this respect because now what happens is things get published, then they get reviewed.’ (7) It’s a complete flip of what used to be.  (8)
So imagine you are the thirteen year old Korean boy who created that piece of music that has attracted a world audience of thirty-four million, and when you go to school you are told that you cannot have any access to yours or any other Web 2.0 sites while at school.  Mark Prensky, who has worked a lot with youth examining how they feel about the digital revolution and what happens in their school or college lives, quotes student statements like, ‘You have to power down to go to school.’  Interesting, isn’t it?  You ‘power down’ to go to school.  And while some of us might be thinking, ‘Well, that’s good.  School has a different place in the scheme of things’, some of us might think it’s unfortunate if students feel that way, if they don’t view school as very challenging.  Challenge is getting thirty-four million viewers for something you’ve created. 
5) Mccullagh, Declan; Major Copyright Bill Boosts Penalties, Creates New Agency http://www.news.com/8301-13578_3-9829826-38.html?tag=newsmap 
6) Tapscott, Don, and Williams, Anthony D.; Wikinomics (2006), Portfolio Books, USA 
7) Downes, Stephen; http://www.downes.ca/
8) Sheahan, Peter; Flip (2007), Random House Australia

There is now a generation of Internet users who are content producers and they are content rankers (and they are not necessarily members of Gen X and Y). Should we be encouraging students to create content and publish to Web 2.0 sites?  In their paper elsewhere in this volume (9) Gary Motteram and Sophie Ioannou-Georgiou referred to the empowerment that this kind of activity gives us all – teachers and students. For teachers to fully understand how it feels to use these personal publishing tools they need to try them themselves. When running workshops for staff on creating audio, video, and other media it is clear to me that most people love to create.  Most, if not all of us, have an innate artistic streak. It is unfortunate that many of us don’t often express it in our work as educators in the classroom.  The new participatory media tools afford the capacity to realise potential that we typically keep under cover, and don’t normally bring to school or college.  ‘Oh, that’s for home, that’s for private life.  I don’t get creative in a classroom, I don’t bring my guitar into class or I don’t act in class.’  Why not?  That might be the very best thing we can do.  So when you want to explore these tools of creation think about them as having potential to engage yourselves as well as your students.
A ‘Glocal’ World

In a connected world you are in daily contact with the planet.  I have contact with people around the world every day. In the supermarket I see products labelled ‘made in Australia’ but when I take them off the shelf and look more closely they are actually made in China.  Because I spend a lot of time on the Internet I certainly don’t spend much time with my neighbours – they are not my closest companions.  I’ve come to realise that I’ve got more in common with the people I have contact with on the Internet than the people who live next door to me.  The Internet has enabled me to reach out and communicate with the people I have more in common with.  When I ring up a bank or other business in Australia these days I frequently find myself talking to someone offshore, usually from India. So the distinction, the difference between the concepts of ‘local’ and ‘global’, is fast diminishing and we can say now that we live in a ‘glocal’ world.  

What does this mean for the classroom?  In the pre-Internet unconnected world most dialogue in the classroom was between the teacher and the student.  There might have been some dialogue between students, but principally it was teacher to student, student to teacher.  With the advent of the Internet we now have the choice of writing and speaking for an audience other than just the teacher, and a plethora of authentic contexts abound. The global connected world provides personal publishing tools that students and teachers can use to reach a global audience.  

Recently a taxi driver asked me where was I going and what I did for a living.  I told him I was doing a presentation about the Internet, and he responded, ‘Isn’t that just like getting information from a book?’  I said, ‘Well, no. But it used to be.’ The new Internet (Web 2.0) presents a problem for language teachers.  
9) Gary Motteram: Gary; University of Manchester, UK & Sophie Ioannou-Georgiou, Cyprus Pedagogical Institute, Cyprus; "Are language teachers fit for Web 6.0?"
If we look at the difference between what’s sometimes referred to as E-learning 1.0 versus E-learning 2.0, or Web 1.0 versus Web 2.0, the E-learning 1.0 world was much easier for the language teacher because we could find websites that we liked, sites that we knew suited our students; we could tailor or direct students to particular pages of a site; we were in control.  In the Web 2.0 world, students enter, they generate and share content, and they can interact with anybody who may be listening beyond the walls of the classroom.  This approach may be a viable option for more advanced students, but students at intermediate level and below may find it a little daunting to use an Internet where they’re expected to contribute content, and respond to the content on the Internet.  It asks a lot of students and it asks a lot of teachers to manage the ‘read/write web’.  

Some of the tools that enable participation in this read/write web are

· Blogs

· Digital story telling

· Podcasts

· Flickr (photo sharing)

· Wikis (Wikispaces.com) – collaborative workspace

· MySpace, Facebook
· Video repositories: YouTube, Google Video, BlipTV
Interestingly I found these four Indian video repositories, 

· http://meravideo.com/
· http://apnatube.com/
· http://layfile.com/
· http://www.aapkavideo.com
The last of these seems to be mainly for Bollywood movies, but the other three are very similar to YouTube. Creating homegrown video for uploading to the Internet is clearly happening on a significant scale in India – enough to populate at least three sites for personal publishing of user-created videos.

Ramesh Jain is an Indian researcher and entrepreneur. He’s a resident of the US but on a recent visit to India he was taken aback by the amount of activity in Facebook in India. Facebook is one of the new Web 2.0 tools variously called a personal knowledge management or personal learning environment, or social networking site.  Jain observes, “These are not your average Indian young people, they’re from the higher socioeconomic tiers of Mumbai, but one thing is clear, there is a revolution going on in the Internet space. [There’s that word revolution again.]  Powerful publishing tools, powerful communication mechanisms using multimedia experience.”  And I think what we’ll see in time, as more and more people become aware of these tools in countries like India, is that there’ll be a similar percentage of MySpace and Facebook users as we now see in Britain and the US. (At the time of writing Orkut is the most popular social networking site in India http://www.orkut.com/Home.aspx.)
Why would you bother using these sites, apart from wanting thirty-four million people to view your video?  As teachers, you will simply get wider recognition.  Now, for whatever reason – and I can use myself as an example here to describe what happened to me – I was just curious about the Internet and I fell in love with it immediately.  I found it a fascinating medium and I began putting my lesson materials there, and anything I wrote about my teaching – and this is when I was just an ESL classroom teacher and starting to use the internet in my teaching – I just uploaded everything. Slowly but surely, people started to find it.  Prospective (and uncanvassed) students would ask, ‘Would you be my teacher?  How much do you charge?’ Teachers inquired, ‘Do you mind if I use that exercise?’  I was becoming known way beyond my little world of a team of ten teachers where I worked in Adelaide, Australia.  I developed a network of professional and personal contacts which remains a source of professional nourishment to this day. Unwittingly at first, but now with full acknowledgement of the transformation of my working life, I have become a networked learner.
Networked Learning

Ten years ago, I, like most teachers, used to seek out books and journal articles to check new resources and update my expertise.  I don’t do that any more.  I now go to people in my networks. If I need to know about using particular software, a different form of assessment, ideas on new methodologies for using with new tools, I contact my various online networks and within hours I’ll have an answer. Typically, several answers.  On my laptop. This gives me a huge range of options.  I don’t have to adopt them, but the pool from which I can draw to further my own knowledge and expertise has widened considerably. The great majority of what I know about elearning and language learning online has come from this network of professional and personal contacts.  
And on a very practical note, putting materials online is a very convenient way to store your resources.  You always know where your content is. And you no longer need to bring a folder or print based materials to class ever again.  
WHY CREATE ONLINE PRESENCE?

If you live in a relatively remote or isolated community it’s really clear why you might create an online presence. But if you’re part of a group of students who see each other on campus every day, why would you want to communicate with each other online?    One could argue that under these circumstances communicating online may allow these students to get to know each other differently, but there are more cogent arguments. It is often argued that using the Internet, particularly if it’s used as a venue for collaborative activity, develops skills for the knowledge era. In Australia they are called ‘employability skills’. In India they are more commonly known as the ‘soft skills’ - facility with technology, collaboration, conflict negotiation, problem solving, communication skills, and adjusting to rapid change.  These are the skills employers are seeking in their employees. As language teachers we of course are teaching our students English; but the ultimate goal of our students is not to learn English; they learn English for a purpose, and they’re learning English probably to study or to work using English.  Sooner or later they will enter the workforce and they’re going to – if the pundits who are describing the future of work are correct – require the skills that employers want.  (10)
Not all students are comfortable with creating online presence, or wish to publish their work to an audience beyond that of the teacher. For some students though, this ability to write for a larger audience and elicit responses from beyond the classroom is highly motivating. Maria’s a student of Dafne Gonzales in Venezuela. Dafne, a member of the Webheads online community of practice (http://webheads.info/), does what many webheads do, and puts student work online because it enables collaborative processes (wikis in particular), and then ask colleagues – like me and other webheads – to view the content and pass comment, and we do. Maria wrote, “I was really surprised to see all the people who wrote about our wikis.  It’s so cool, from all different places in the world and I think that’s so great.”  
“There’s a lot of bad and beware.”

There’s an old Cat Stevens song, It’s a wild world, with the refrain ‘Just remember there’s a lot of bad and beware’.  And of course there’s a performance of this song on the Internet.  Someone put it up – illegal, but it’s there.  

A young South Australian woman, Carly Ryan, was fifteen when she developed her online presence on her MySpace site. (MySpace is another hugely popular social networking site.) She ‘met’ and befriended an older man through MySpace who lived in another state.  In March 2007 this young woman was found dead on the beach south of Adelaide, and her killer was the forty-eight-year-old man she met on MySpace. 
I naturally felt great sadness when I heard about this, but it was also the point where I just wanted to shout out to teachers and administrators of schools, colleges, and universities across the world who were saying, ‘You are forbidden to access these sites from school/college/university’:  turning a blind eye to the fact that an army of young people across the world are inhabiting these spaces in their millions without any guidance from adults or educators.  We have to have this conversation with all our students, but particularly the younger ones.  We all know that if a strange man stops you on the street and says, ‘Would you like a ride?’ you say, ‘No.’ That’s ingrained.  It’s taught.  No-one is taking the responsibility for looking after young people in these new spaces on the Internet, and until we do more young women like Carly will die.  (11)
10) Anderson, Terry. http://terrya.edublogs.org/2007/09/30/distance-educators-and-dogma/
11) Think Before You Post http://www.youtube.com/watch?v=iwBz-hxjSLU; posted April 2007. Though this is another case of dubious authorship, this is the kind of message those posting to Web 2.0 sites need to heed.

Are we ready?
I ask myself:  with these profound changes afoot, are we ready, as a species, to deal with it?  Andrew Keen is saying that we are not.  He believes that the pace of change is much too rapid. I’m not sure whether I agree with this but something about Andrew Keen’s message has touched me – and I’m an Internet enthusiast and apologist. I’m a lover of free content, I’m a lover of rewriting culture, but he’s got a point – there are things happening out there that maybe we just need to put the brakes on a little. But we do have a responsibility to find out what it is that’s going on, and have that dialogue with our children and our students.  
In July the Australian prime minister published his first video to YouTube on the topic of global warming. (12)  The British Queen can now be seen on the recently established Royal Channel. (13) The then Australian Prime Minister, Mr Howard, chose to establish a YouTube presence because he realised to have any chance of being re-elected he needed to get the attention of a different demographic, the YouTube audience, which is principally a younger audience. This is especially pleasing because it legitimises this medium of communication.  US politicians are doing it too.  Mainstream society, leaders and figures of authority, are finally acknowledging its existence and conceding that it is inhabited by many more than just the lunatic fringe. This kind of legitimisation will make it harder for schools to block Web 2.0 sites. I understand why schools object to sites like YouTube:  there’s a lot of dreadful and inappropriate content on show - pornography, how to make bombs, racist material. We didn’t ever have that kind of material in our libraries before.  When you allow something like YouTube into your school or college you are allowing all the good and all the bad that it contains. And this is another discussion we must have with students - about what’s good and what’s harmful, and how to know the difference. It’s about equipping students with the values they need to critically assess the worth of digital content. 

Blogging
I’m not going to say much about blogs.  James Coleman has already adequately addressed this topic earlier at this conference (see elsewhere in this volume) (14), but I’d like to share this quote from Phil, a thirteen-year-old Canadian student of Konrad Glowgowski’s. At the end of the school year this student wrote,  
‘Mr Glogowski… I’d just like to thank you for a great year of blogging and to wish you luck in the years ahead.  You really managed to make a few of us writers.  I think writing, blogging, will be something I’ll carry with me my whole life.’  
12) Prime Minister John Howard, climate change announcement http://www.youtube.com/watch?v=e5jtiJPlv4Y
13) The Royal Channel http://www.youtube.com/theroyalchannel
14) Plenary address: Prof James Coleman, Open University, UK
"Eeyore and the pixel dropout: what's wrong with technology-enhanced language learning?"
Granted, on one side of this question is the fact that an incredible number of blogs are being created (a new blog is created approximately every six seconds according to Technorati, April 2006), many of which are drivel; on the other side of the equation, as an educational tool in the hands of a thinking teacher, positive affirmations like Phil’s can be the result. 

Glogowski maintains that if you want a successful blogging experience with your students a teacher needs to integrate themselves with the class and become a co-contributor or peer-blogger. In some respects he had to stop being a teacher; he had to join the group, really join the group, before the blogging experience matured. (15) 

CONNECTIVISM – A LEARNING THEORY FOR THE DIGITAL AGE
George Siemens has attempted to pull all these threads of digital activity into a new learning theory - what he calls a learning theory for the digital age:  connectivism. (16) In essence   connectivism is about nurturing and maintaining connections towards the goal of keeping abreast of current developments in your field. Connectivism is a way of managing and processing information that tries to balance a need to stay current, while accepting that just about everything you’re ever going to know hereafter will be outdated within a very short time. A connectivist approach suggests that the logical way of managing this paradox and the overwhelming flow of new information is to rely on networks who can collectively keep abreast of developments in their area of expertise, be it language learning, aged care, nutrition, etc.   

This has implications for teaching models based on a belief that teachers know best. This is especially true in cultural settings where traditional notions of teacher respect and an unquestioning acceptance of hierarchy have yet to be challenged, but it’s clear that if an educator accommodates some of the changes being addressed in this presentation – and they wish to remain ‘current’ in a world of flattened relational structures and exponentially increasing information they need to move from a teacher-centred model of delivery to one that is exclusively ‘sage on the stage’ towards something more akin to the ‘guide on the side.’ Future teachers will need to be connected and networked, accept that students have multiple channels for accessing information, much of it media rich, and they should offer students opportunity to exploit these media rich environments for learning and assessment. 

So, is Andrew Keen correct? Is the internet is killing our culture?  Or is it more a case of our culture being re-written?  And what do you as an English teacher think about blogging? Is it the stupidity of the masses, or the collective wisdom of humanity on display?  These of course are extreme representations of a complex situation, but these are questions you might like to ask yourself and assess where you stand.  

15) Konrad Glogowski – Zone of Promixal Development http://www.teachandlearn.ca/blog/; UnLearning with Konrad Glogowski (Dunedin Language Centre) http://michaelc.podOmatic.com/entry/2006-09-20T17_25_59-07_00
16) Siemens, George; Connectivism: a learning theory for the digital Age http://www.elearnspace.org/Articles/connectivism.htm
THE MOBILE PHONE

My son travelled through Borneo in January 2007 and not once did he lose telephone contact.  He stayed often in villages with no electricity, but he always had phone contact.  

Here in Chennai there are hundreds of billboards promoting the use of mobile phones. It’s really interesting to observe that – again, to the stranger walking around town, it was hard to see evidence of the Internet - but the phone culture was just in my face from the moment I got off the plane.

So how do you use the phone in the language classroom?  
Phone to web communications. 
The latest generation of cell/mobile phones are much more than phones. They are media centres. For example, I can take a photograph on my mobile and send it straight to Flickr (http://flickr.com/), the online photo sharing site, and it will be visible there just 30 seconds later. I can post photos or videos to Moblog (http://moblog.co.uk/).  I can record my own thoughts or conversations with others directly on to my phone and post that audio to a blog. (17) 
Web to phone via SMS.  
There are several sites that offer this (often paid) service. (18) If our purpose as teachers is to engage out students – someone said yesterday, ‘All the students have got phones - rather than get them to turn them off, get them to use them.’  I could ask now, ‘Alright, send me your thoughts on this presentation so far’ or ‘What topic would you like to do now?’ and get you all, or students in a classroom, to respond via SMS. These responses are then  visible on a  projected screen in the auditorium or classroom as they are sent to my computer. Responses can be  anonymous or not, but it’s an engaging, quick and effective way of getting opinions of a group visible to all. In a classroom you could do spot quizzes, or canvass anonymous contributions to controversial topics.  

SMS 

Simply, it may need to be taught. I would argue that it is now a legitimate form of mainstream communication.  ESL (English as Second Language) teachers in Australia talk about students asking them for help in deciphering SMS messages sent for example from their children’s school because they don’t know how to read them.  If schools are now sending short, abbreviated messages SMS is in a sense legitimised, and we need to teach our students about it. It’s yet another new form of the language, another aspect of 21st century literacy, and language students need to know when to use it, how to write it, and how to read it.  

17) Hipcast: http://www.hipcast.com/
18) http://www.ipipi.com/
Slow Learning – time to slow down?

Gheeta Nayaranan, Principal Investigator with Project Vision at the Centre for Education Research Training and Development (CERTAD) within the Srishti School of Art Design and Technology in Bangalore, India,  came to Australia last year as an invited speaker for a national e-learning seminar and shocked many people there by talking about ‘slow learning’.  She promotes slowness as a pedagogy, and urges people to consciously embrace the core value of slowness.  Interesting to think about the ‘slow learner’ in this different context. (19)
Narayanan says that the contemporary “culture of immediacy values fast knowledge which in turns runs counter to the developed self and mind….Thoughtless and widespread use of technology as the universal solution is wrong and must be questioned…The new digital technologies are tools that allow for the learners to develop their imaginations, to be able to play and have fun, to tell stories in different and exciting ways and that can sustain social change.”  So she’s not saying that we should not use technology but advising that we think very hard about how we do it and where we do it.
Slow learning should also allow us time for reflection. As someone who uses ‘always-on’ technology I am concerned that potentially addictive and ubiquitous technology relentlessly compels users to be always connected and push on to their next task with little time or no time for reflection about how well tasks have been completed, or how a process may be improved next time.  Multitasking and being always busy seem to be now regarded as signs of success. It’s time for teachers to remind themselves and their students that reflection aids “wellness of being”, and needs to be retained as a part of new and connected ways of learning.  
Connected Education in Practice

How does an educator apply all these ideas of connectivism and networked learning in practice?  Geetha Narayanan’s message is important. Take heed of your own context and apply something that may be of use in that context; something that makes sense in your context.  Resist pressure to go far too soon.  If for example slow learning is what you and your students need, embrace it. If you teach in a school with no or limited Internet or computer access recently released texts can assist in planning lessons with technology that accommodate your particular circumstances. (20)
If you look at the demonstration Moodle site at http://www.vetsa.net.au/course/view.php?id=228 you will notice some fairly standard tools:  a class discussion forum and a text chat tool. But in this connected classroom there is also a link to a virtual classroom where the class may interact with invited speakers –– you could actually bring an expert into your classroom or have your students talk to experts elsewhere in the world.  
19) Narayanan, Geetha. A Dangerous but Powerful Idea – Counter Acceleration and Speed with Slowness and Wholeness http://kt.flexiblelearning.net.au/tkt2007/?page_id=33
20) See Baber and Smith; Dudeney and Hockley in bibliography

I would ensure that the teacher and students all have each other’s mobile or cell phone numbers, and use the online SMS service referred to earlier.

I’d have a class podcast site, and a class blog site. Via the Moodle site you will find excellent examples of class blog and podcast sites from a teacher in Sydney called Rosa Ochao. Her students are clearly learning English by creating and engaging in media-rich content. My connected classroom would have a wiki for collaborative work, a class photo site in Flickr, and a class channel for our digital stories and other class made movies on YouTube 

If Internet access is a problem, you can do no better than use Microsoft Photostory or Windows Moviemaker to create digital stories. Have your students select photographs, add narration and/or music to these photographs to produce engaging pieces of multimedia, and which don’t necessarily have to be posted to the Internet. Uploading them to the Internet to YouTube or similar is preferable as there is the chance that they might attract comment and discussion from a global audience, but they can also just be burnt to CD and shared amongst the class.  

Conclusion
In many crucial respects education has not changed much in the last 50 years. Syllabus and curriculum are still rooted in a past paradigm of fixed knowledge. The world beyond classrooms has changed a great deal, and will continue to do so at an ever-increasing rate.  In this presentation I have attempted to model and describe some of the approaches that teachers and students can adopt to adequately equip themselves for lifelong learning in the information age. More than ever, learning will have no endpoint. Learning will become, if it hasn’t already, a process where knowing where to find information will be as important as knowing it. Value will not reside so much in the knowledge of the individual, but in the collective intelligence of the networks that individual is connected to. And knowing how to operate in this networked world will rely on new forms of literacy – critical, digital, and multi (21), and involve spending periods of your life online in a world that is characterized by what Nancy White labels ‘e‑living’. And yes, eliving does reduce the time we have to attend to relationships locally – a confronting thought because it challenges the existing paradigm of social behaviour. But this new way of behaving that includes digital technology as an integral part of daily life needs to addressed, discussed, and modelled inside the walls of education if it is to avoid the risk of increasing irrelevance for those who have chosen the path of networked learning.
21) Stevens, Vance; Writing in a Multiliterate Flat World; http://www.geocities.com/vance_stevens/writing.htm
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